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INTRODUCTION TO FIRST EDITION

LANGUAGE LEARNING

From time immemorial individuals have been learning other's languages
as well, in addition to their own.  Some learn languages of others without a teacher
or a textbook.  In this case the community is the teacher and the classroom, and
the social needs of the learner provide him/her with a curriculum.  On the other
hand, some learn with the help of a teacher and a textbook, in which case the
curriculum is organized and planned.  In the first context the learning is generally
felt to be easy and more or less unconscious, natural and automatic.  Competence
acquired in such a learning may or may not be similar to competence of language
acquisition in mother tongue.  It may also be of a time consuming process in some
cases.  In most cases such a learning may be partial in the sense that the learners
may be competent in using that particular language for some specific purposes
only.  Also the learner is invariably required to live in the particular area in which
that language is spoken or he/she must have regular physical contact with the
speakers of the language.  In the second context, the learning is generally seen to
be difficult, formal, conscious at every step and organized.  Because of these
formal conditions there can be a variety of exposure within the shortest span, thus
raising the theoretical possibility of a more rapid learning of the particular language.
Also the learner need not live in the particular language area.  However, motivation
is important in both the contexts.  Learning a language in the second context is a
complex activity.  The term second language learning is generally restricted to this
type of learning only.

The success of learning a second language depends upon the method,
material and the motivation of the learner.  Use of systematically organized and
planned material ensures the attainment of educational goals with ease and rapidity.
The present Intensive Course is an attempt in this direction.  The three principles
of materials production, namely, selection, gradation and presentation are followed
with care in the preparation of this book.  The teachable items are carefully graded
based on the pedogogical principles, namely, a progression of items from simple to
complex and from known to unknown, and the relevance of the given linguistic
situation.

OBJECTIVES

This Intensive Course is meant primarily for the teacher trainees of the
Southern Regional Language Centre of the Central Institute of Indian Langugaes,
who do not know Telugu earlier.  This is the prescribed textbook for the Basic
Course of the three phase ten-month course of 1100 hours of instruction.  The

Eklavya Sharma
Preface
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other two phases are Intermediate Course and Advance Course.  The Basic Course
extends over a period of 14 weeks with 450 instructional hours.  At the end of this
course the learners are able to achieve the following objectives :

1. To perceive and reproduce the sounds and their meaningful sequences,
which means identification of the sounds in their meaningful sequence, discrimination
of the sounds in their meaningful sequence, and oral reproduction of the sounds in
their meaningful sequence.

2. To form orally sentences from given patterns and lexical items.
3. To converse with the teacher and with fellow trainees on specified

topics under controlled situations.
4. To narrate specified events and topics orally.
5. To read simple and graded passages with comprehension, which includes

the recognition of the letters of the alphabet in isolation and in sequence, and the
comprehension of passages containing simple sentences.

6. To write simple sentences and guided compositions on specified topics,
which means the writing of the letters of the alphabet in the initial stage followed by
words and sentences and writing of guided composition on the basis of the cues
provided.

Of the above objectives, this Intensive Course is meant mainly to achieve
objectives from 2 to 4.  To realise the other objectives, the other CIIL publications
such as Telugu Phonetic Reader (1961), CIIL - K. V. S. Mother Tongue Series -
MANA BHASHA LEVEL I (1973) consisting a Textbook, a Scriptbook, a Copybook
and a Teacher's Manual.  Though the books in CIIL-K. V. S. Mother Tongue Series
are prepared for children learning Telugu as a mother tongue, they could be effectively
used by adult second language learner for the script learning purpose as the Telugu
script is presented in the Scriptbook and Copybook on the basis of similarity of
shape of the letters and the hand movements in writing them.  The learners would
do well to learn Telugu script before they commence using this book or learn it
simultaneously while using this book.’

DESIGN OF THE BOOK

This Intensive Course consists of 100* Lessons in 24* Units.  Each Unit
consists of two or more lessons covering a group of related grammatical patterns of
a major grammatical structure.  This is further divided into various teachable items.
Each lesson deals with a few teachable items covering at least one of the structural
patterns of the grammatical structure focussd in the Unit.  Teachable item may be
defined as a single minimum point that the teacher has to concentrate upon while

’ The Telugu script is also introduced in the revised edition in order to make this book self-sufficient.
But to gain knowldege in the Phonetics of the Telugu Language the learners may consult Telugu
Phonetic Reader (CIIL, 1961)

* 64 lessons in 10 Units in the revised edition.
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teaching.  This may also be a single minimum point that the teacher has to concentrate
upon while constructing a test.  The first 40 lessons cover a comparatively less
number of teachable items than the later lessons.  This is to accommodate the initial
problems involved in learning the mechanics of writing and developing reading skill.

There are two types of lessons in this Intensive Course :  Unit lessons and
Review lessons, Unit lessons are part of Units and they cover new teachable items.
There are 84 Unit lessons, Each Unit consists of 5 components, namely, (i) Text,  (ii)
Drills, (iii) Exercises, (iv) Vocabulary and (v) Grammar Notes.

The Text is mostly in the form of conversation.  A few narrations, news
items and a story are also there.  In this component, new teachable items with a
judicious mixture of old ones for reinforcement, are presented in a meaningful situation.
Each sentence in the Text is provided with a free English translation to give a general
comprehension of the sentence in particular and the total text in general.  However,
the translation does not maintain one-to-one correspondence with the structural
elements of the Telugu sentence.

The drills are designed to train the learner to speak through a mastery of the
basic structural patterns of the language.  The drills include repetition drill, build-up
drill, substitution drill - both simple and manipulative, interlocked substitution drill,
expansion drill, response drill, combination drill, transformation drill and conversation
drill.  Each drill is designed to bring out automatic accuracy and speed of performance.
The drills are graded considering the complexity of manipulation involved in each
drill.  The drills, other than repetition and build-up drills, have a model set of stimulus
and response.

The drills are followed by different kinds of exercises.  Both these
components are confined only to the new teachable items covered in the lesson.  No
new vocabulary items are used in drills and exercises.  Drills are for oral administration
in the class whereas the exercises are for home practice.  Clear and adequate
instructions are provided at the beginning of every exercise.  The exercises involve
a higher degree of manipulative activity than the drills, helping a specialized practice
and consolidation of the grammatical rules.

The new vocabulary items of each lesson are listed separately in the order
of their first occurence in the Text.  The English equivalent is given against each
item.  This meaning is confined to the context of reference in the Text.  The teacher
has the liberty of bringing out the various shades of meanings and uses of a vocabulary
item by way of proper explanation, wherever felt necessary.

In Grammar Notes, grammatical explanations are provided in non-technical
terms to the extent possible.  They are functional in nature, and intended to cater to
the needs of the teacher to teach the lesson successfully and help the learners in
understanding the structures.  The major and sub-points are numbered and a cross
reference is provided wherever necessary.  For example, 23.1.2. stands for the
second sub-point under the first main point in the 23rd lesson.
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Each lesson ends with a cultural note, if any.
There are two types of Review lessons in this Intensive Course : Unit

Review lessons and Overall Review lessons.  The Unit Review lessons are twelve
in number and each of these is added, at the end of every two Units.  The Overall
Review lessons are four in number and they form the last four lessons in this book.
They provide an overall review of the entire course, and help the learner a smooth
switch over to a set of structure-free reading materials.  In Review lessons Drills
and Grammar Notes are not given, as these lessons do not contain any new teachable
items.  However, new vocabulary items are used in the text of these lessons.  The
text in these lessons presents the use of the structures covered so far in a different
context and exercises provide a practice and consolidation of the structures.  To
provide variety, different formats such as letter, news item, story, cartoons are used
in addition to the conversation format in the text of the Review lessons.

The Review lessons are placed and timed in such a way that they can be
used as a review and reinforcement of the week-long learning activity at the end of
a particular week in an intensive language training programme.  The exercises given
in Review lessons can readily be used as a week-end tests.

The lessons in this book are presented in Telugu script, unlike other Telugu
learning materials for adults.  However, the first ten lessons are provided with
transcription in Parivardhita Devanagari, so that they can be read from the first
day of their learning.  As the learner acquires mastery over the Telugu script he is
expected to switch over from Devanagari to Telugu script.  The Devanagari is
used here as a crutch to learn the pronunciation’.  Using the target language script
in a composite course like the one visualized here will enable the learners to read the
written material fluently at the later stage.  Our experience shows that the mastery
of Telugu script can be achieved in about 15 to 20 clock hours spread over a period
of 8 to 10 days.  Hence this helps learning of the language go hand in hand with the
development of reading skill in the target language.

Use of cartoons for learning language is an innovation in this book. Language
teaching materials for a second langugae course are necessarily under various
constraints and controls of structures.  Because of these constraints and controls
the materials producer will have great difficulty in bringing out the naturalness of the
situations.  This could lead to partial handling of the content of a conversation,
inadequate coverage and even misunderstanding.  It could also lead to monotony
since the constraints on structures would not help much variety and creativity.
Accordingly to overcome the above listed problems, recourse has been taken to the
use of cartoons in this book.  Cartoons from various magazines are selected and
used in the lessons where the captions of the cartoons contain the teachable items
’ In the revised edition the phonetic/phonemic transcription is also provided in addition to Devanagari

in order to facilitate the foreign learners also so as to widen the utility of the book in respect of
the clientele.  However the additional scripts are used only upto lesson 6.



xiii

focussed in the text.  The cartoons, thus, make an additional text material.  In some
Review lessons the text is exclusively comprised of cartoons only.  It has been
found in the classroom while experimenting this material that the humour associated
with the cartoons help the learners to remember the cartoon and thereby the teachable
item the caption contains.  For example, the fact that the word for water in Telugu is
in plural number and its usage with plural verb in agreement is established in the
cartoon in lesson 37*.  Some cartoons using proverbs are also used.  It has also been
found while using this material that the use of cartoons help in teaching a natural
language in the sense that elliptical and compound constructions that abound in
native langugage are frequently exploited in the langugage used in the cartoons.
These are two of the most difficult characteristics of a langugage the mastery of
which would put the second language learner on par with the native speakers of the
language.

METHOD OF USING THIS BOOK

This Intensive Course covers 300 hours of intensive instruction following a
sequence of four basic steps, presentation, explanation, repetition and transfer in the
basic course stage.

The teacher using this book may find it beneficial to go through the analytical
backgound provided elsewhere in the Introduction.  It would help him/her greatly
to have a thorough understanding of the scheme of presentation of the various
structures in this book.  He/She may prepare flash cards separately for each lesson.
All that goes into a lesson should be available at a glance in a nutshell on the flash
card.  Here is a model :

Lesson 53*
Teachable Items : Vocabulary Items:
1. Gerund form  -& Ar…/& Ðèþr… MæüçÙt… Mæü…sñý
2. After mono-syllabic bases &Ðèþr… A…™é ^ ðþyæþ z

Æ>Ðèþr…, ´ùÐèþr… etc. `Mæüsìý ^èþ*í³…_
Elsewhere  -&Ar… ÐðþË$™èþ$Ææÿ$ Gç³šyæþ*
†¯èþr…, ^èþ§æþÐèþr… etc. BïœçÜ$ BsZ

3. Mæü…sôý
4. Dubitative marker to express uncertainty

Cç³šyæþ$ ºçÜ$Þ E…§ø Ìôý§ø!
A™èþ¯èþ$ çÜ$»ê¾Æ>Ðø M>§ø!

* See page xxiv for the corresponding lesson number in the revised edition.
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This helps the teacher to take up the teachable items and vocabulary items
without referring to the book for presentation in the class.  The teachable items and
vocabulary items may be introduced by adopting dramatization and/or demonstration
creating suitable situations other than the one provided in the text.  The ability to
create suitable situations in the classroom makes the teacher successful in his
endeavour.  Grammatical explanations have to be avoided at the beginning of the
Introduction.  After all the teachable items are introduced, the necessary grammatical
explanations may be given.

For example, let us see the introduction of the Gerund forms in Telugu.
Write the verbal bases on the black board for which the Gernund forms are

being introduced.
Æ>Æÿ$$, †¯èþ$, †Æÿ$$Å, etc.
Announce to the class that the Gerund forms of these verbs are going to be

introduced.  Take a piece of paper and pen, and start writing something on the
paper.  Ask the question :

ó̄þ è̄þ$ H… ó̂þçÜ$¢̄ é² è̄þ$?
You will get the answer "Ò$Ææÿ$ Æ>çÜ$¢¯é²Ææÿ$' as this structure has already been

covered.  Then, ask the next question :
ó̄þ è̄þ$ Æ>Äæý$r… Ò$Ææÿ$ è̂þ*çÜ$¢̄ é²Æ>?
The answer will be " è̂þ*çÜ$¢̄ é²…'.
Walk to the door, open it and say :  ó̄þ è̄þ$ ™èþË$ç³# †Äæý$År… Ò$Ææÿ$ è̂þ*çÜ$¢̄ é²Ææÿ$.
Follow it with some more demonstrations and ask question :
Ò$Ææÿ$ H… ^èþ*çÜ$¢¯é²Ææÿ$?
Provide answers yourself : ¯óþ¯èþ$ Æ>Äæý$r… ^èþ*çÜ$¢¯é²Ææÿ$, ¯óþ¯èþ$ ™èþË$ç³# †Äæý$År…

è̂þ*çÜ$¢̄ é²Ææÿ$ and so on.
Take out a biscuit, which you have taken along with you.  Start eating it by

biting it bit by bit.  Say the sentences :
¯óþ¯èþ$ ¼òÜPr$t †…r$¯é²¯èþ$, Ò$Ææÿ$ ^èþ*çÜ$¢¯é²Ææÿ$. Ò$Ææÿ$ H… ^èþ*çÜ$¢¯é²Ææÿ$?
By now, the class should be in a position to answer the question by saying :

Ò$Ææÿ$ ¼òÜPr$t † è̄þr… è̂þ*çÜ$¢̄ é²…  Help the class by providing necessary props.
M>ÏçÜ$ÌZ † è̄þr… Ðèþ$…_¨ M>§æþ$. M>ÏçÜ$ÌZ °{§æþ´ùÐèþr… Ðèþ$…_¨ M>§æþ$.
GMæü$PÐèþV> †¯èþr… Ðèþ$…_¨ M>§æþ$. GMæü$PÐèþV> Ðèþ*sêÏyæþr… Ðèþ$…_¨ M>§æþ$.

and so on.  Do not use new structures and new vocabulary items while providing
sentences like these.

As you use the Gerund forms of various verbal bases, write those forms on
the board against the verbal bases already written.  Let the learners analyse for
themselves what marker/suffix is added to the base to form the Gerund.
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The teachable items and vocabulary items need not be introduced in the
order of their occurrence in the lesson.  After the introduction is over, provide the
grammatical explanations.  Use of audio-visual aids is the most desirable one while
introducing the teachable items and the vocabulary items.  After the introduction is
over, read the text of the lesson with normal speed.  The class should be in a position
to comprehend the lesson to a great extent as the teachable items and vocabulary
items have already been covered.  Providing translation should be the last resort
after all possible efforts by demonstration and dramatization are used to bring home
the meaning/concept to the learners.

Group drill has to be administered with each one of the teachable items as
and when it is introduced so as to help the learners to consolidate their learning.
Before a sentence is given for drill while introducing a teachable item, utter the
sentence several times so that the class will listen to the same properly.  After the
lesson is thus intorduced, administer a mass drill covering all the sentences of the
text.  These choral drills help the adult learners overcome their inhibitions such as
shyness in uttering the sentences of the non-native language, and also help them
learn the pronunciation.  It also helps developing speaking skill.

Now, take up the drills part of the lesson.  Administer each drill in group and
also individually.  Use more sentences of your own if the sentences given in a drill
are found to be insufficient.  Use your own drills-preferably a question-answer drill.
Administer this as a chain drill, i.e., you ask one person a question.  He/She will
answer you and will put the same question to his/her neighbour.  The neighbour will
answer and put the same question to the next person.  Ultimately the last person will
put the question to you and you will answer it.

Let the exercises be the home task.  Do not guide the learners for exercises
in the class.  Let them do these exercises themselves.  Evaluate the learning by
going through the exercises done by the learners.  Use the exercises in the Review
lessons as weekend tests.

The method suggested above, however, is not the method of using this book.
The following instructions will be found useful by the teacher.
1. The teacher should always bear in mind that a good method is

comprehensive and eclectic.  The valuable suggestions from different methods may
be used whenever the situation demands.

2. Acquisition of good pronunciation forms an important part of language
learning.  The teacher should make the learner to acquire the capacity to recognize
various speech sounds and produce them in isolation as well as in sequences.  The
phonetic drills in the Telugu Phonetic Reader may be used for effective pronunciation
drill.  The meaning of words may be ignored at this stage.

3. The articulatory description of a problem sound is a powerful prop.
Facial diagrams can also be used.  The contrasting pairs consisting of the problem
sounds should be administered for drills.
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4. The script should be taught simultaneously with patterns.  To get a
mastery over the orthography the teacher should develop automatic association
between written forms and speech sounds.

5. It is assumed that there will be a concurrent script teaching class on
every day of instruction.  Hence the teachers may illustrate the letters introduced in
the script class with words and phrases taken from the structures introduced.

6. The dialogues in this course are situation centered.  Before presenting
the dialogue the teacher should prepare the students for understanding the patterns
to be introduced.  This can be done with the revision of the earlier lessons.

7. In introducing the pattern the teacher should pronounce each sentence
first, followed by a choral and individual repetition of the same.

8. The teacher may bring many more contexts to teach the structures
involved as already illustrated.  Thus, a communicative operation of the language in
use may be brought to the classroom.

9. Discourage the students from the habit of over-relying on translation for
comprehension.  Make the students think in the target language as early as possible.
In the calssroom make a minimum use of a language other than the target language.

10. When new words are introduced special attention should be paid by
the teacher to their correct pronunciation before they are used in the patterns.

11. A brief explanation on the similarities and differences of the patterns
introduced in the lesson with reference to the learner's mother tongue may be given
by the teacher provided he/she has a mastery over the learner's mother tongue.

12. In administering drills the teacher should not slow down from his natural
speed.

13. The intonation pattern of each sentence as found in conversation should
be maintained when it is given in isolation for drilling.

14. The teacher should not mimic the learner's mispronunciation.
15. The teacher should always remember that the exercises should be

used for written task only after the oral administration of drills is over.
16. The grammar teaching is necessary to impart a knowledge of the basic

structural priniciples.  The learner must be described the strucre non-technically as
far as possible.

17. In teaching grammar, the learner must be taught the terminology which
will act as a convenient system of reference for the explanation.  Being an adult and
already educated, the learner may not have much difficulty in learning certain technical
terms and understanding the metalanguage.

18. The learner need not be compelled to memorize the grammatical rules.
He learns himself many things by analogy and analysis.  Moreover, the drills and exercises
are organised in such a way as to impose a particular grammatical rule indirectly.

19. The internal and external sandhi should be explained adequately.  This
may be represented in the form of rules as the learner is likely to be familiar with
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sandhi rules of his mother tongue.
20. The teacher should supply the learners with additional cultural notes

wherever found necessary.
21. Testing is an essential ingredient in any teaching situation.  The teacher

should undertake the preparation of skillwise tests.  The testing techniques such as
translation, dictation, composition, multiple choice items, short answer items etc.,
should be used in the classroom.  Careful analysis on the part of the teacher is highly
expected in preparing and scoring test items.

22. The teacher should use audio-visual aids wherever feasible.  These
have to be prepared by the teacher follwing the materials to be presented in the
class.  These may include picture cards, wall pictures, flannel board and cut outs,
puppets, film strips, tapes, records, films, television and so on.

23. Each lesson is potential enough for the teacher to prepare supplementary
materials.  Therefore, he/she may prepare the same as and when necessary taking
into consideration of the time factor.

Many more instructions are commonly found in the books on language
teaching methods.  The teacher is expected to get acquainted with them for effective
and systematic teaching.

LANGUAGE VARIETY USED IN THIS BOOK

This Intensive Course aims at teaching standard spoken Telugu.  It is
needless to say that the 'standard variety' of a language is not a fixed point of
reference and it is only an approximation of a range of usages.  Since a standard
variety is only a range, the forms used by other native speaker should not be construed
as incorrect forms by the learners.  However, it is in the best interest of their learning
to follow the variety used in this book until this course is completed, as this book
provides a systematic, progressive and graded approach to this particular variety of
the language .  The teachers using this book to teach the language can make the
learning of the language more profitable if they strictly adhere to this variety of
language, as long as they use this book as the textbook.  Failure to do so and
introduction of different varieties in the classroom would confuse the learners.

In selecting different dialect forms (where both are accepted as standard)
pedagogical advantages are kept in mind in choosing one in preference to the other.
For example, consider the following instances.

1. ^óþíÜ¯ðþO, ÑÇW¯ðþO 2. ^óþÔéÆÿ$$, ÑÇV>Æÿ$$
Item 2 is preferred because item 1 requires an additional past tense marker

& C Œ̄þ.
Similarly Byæþ$Mæü$…r$¯é²yæþ$ and Byæþ$Mæü$° are preferred in place of Byæþ$Mö…r$¯é²yæþ$

and Byæþ$Mö° for the following reasons.
In this Intensive Course reflexive bases like ¡çÜ$Mø, °ÌZa and Mæü*Æøa are grouped
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together and shown as polysyllabic K ending bases.  (Polysyllabic is to exclude ́ ù).
The above dicotomy is not possible with °ÌZa and Mæü*Æøa.

Hence Byæþ$Mæü$…r$¯é²yæþ$, Byæþ$Mæü$¯é²yæþ$, Byæþ$Mæü$°, °Ë$a…r$¯é²yæþ$, °Ë$a¯é²yæþ$, °Ë$a°
are preferred.

ç³yæþ$ is identified with A è̄þ$ group as the past tense forms of these bases have
a geminated final consonant and take A / B as the past tense suffix.

†¯é²yæþ$, ç³yézyæþ$.
The neuter singular from ç³yæþz¨ is preferred to ç³yìþ…¨ in accordance with the

A è̄þ²¨, † è̄þ²¨ forms of the group.
While introducing the non-future forms of E…yæþ$, E…¨ is blocked and E è̄þ²¨

is only introduced in the beginning.  This is necessary to establish the concord for
present tense which is identical with that of the non-future forms of E…yæþ$

E¯é²¯èþ$ GMæü$P™èþ$¯é²¯èþ$ E¯é²yæþ$ GMæü$P™èþ$¯é²yæþ$
E¯é²… GMæü$P™èþ$¯é²… E¯èþ²¨ GMæü$P™èþ$¯èþ²¨
E¯é²Ð èþ# GMæü$P™èþ$¯é²Ð èþ# E¯é²Æÿ$$ GMæü$P™èþ$¯é²Æÿ$$
E¯é²Ææÿ$ GMæü$P™èþ$¯é²Ææÿ$
E…¨ is introduced as an alternative form of E è̄þ²¨ (see lesson 42)* only

after establishing the paradigm E¯é² è̄þ$, E¯é²…, E¯é²Ðèþ# etc.  Care has to be taken by
the teacher to avoid an unwanted extension by the learners, of the analogy

E è̄þ²¨ = E…¨ Ayæþ$Væü$™èþ$ è̄þ²¨ = Ayæþ$Væü$™èþ$…¨
which is not true ( E…¨ and E è̄þ²¨ are semantically same; but Ayæþ$Væü$™èþ$¯èþ²¨ is

present progressive and Ayæþ$Væü$™èþ$…¨ is future / habitual.)

ANALYTICAL BACKGROUND

All points given in the Grammer Notes under each lesson in this Intensive
Course constitute a reference grammar of standard spoken Telugu. In order to
have a comprehensive picture of the structure of the language, the teacher using
this book have to organize the different grammatical points in a cohesive manner.
For example, the points related to past tense are scattered over different lessons
where different groups of verbs are covered.  All these points have to be put together
to have a understanding of the past tense in this language.  For the convenience of
the users of this book a calssification of the verbal bases in terms of internal changes
in the stems is presented here.  Such classification and the scheme of its presentation
in explicit terms is necessary because in Telugu the verbal bases with their stem

* See page xxiv for the corresponding lesson number in the revised edition.
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alternants pose a relatively more complex problem than the other word classes.
The base forms of the verbs, as introduced in this Intensive Course can be

used in Imperative (non-honorific affirmative singular) except the following groups
of verbs which will lose their final consonant when used in the Imperative (non-
honorific affirmative singular).

i) (C)V
∪∪∪∪∪
 Cus MæüË$‹Ü, Mæü$Ææÿ$‹Ü etc.

ii) (C)V
∪∪∪∪∪
 Cuc AÆæÿ$ Œ̂þ, í³Ë$ Œ̂þ etc.

iii) (C)V
_
  Cuc Hyæþ$ Œ̂þ andyæþ$^Œþ.

       and iv) (C)V
_
  c Ìôý Œ̂þ

The base forms are set up for convenient reference.  If a particular verb
has several stem alternants one of the alternants is chosen to be the base.  The other
alternant-forms of the verb are derived by specific rules.  For example, the verb 'to
write' in Telugu is represented by the forms Æ>‹Ü, Æ>ÄŒý$, Æ>§Šþ and Æ>Æÿ$$ in words like

Æ>Ýë¢̄ èþ$, Æ>Äæý*Í, Æ>§éª…, Æ>Æÿ$$

One of these alternants is set up as the base of this particular verb and rules are
framed to derive the other alternants.  The base is an arbitrary form and one can set
up any one of the above as the base form and derive the others.  However, prin-
ciples of economy, generality and naturality dictate the choice.  In any case one has
to frame suitable rules to derive the other alternant forms.

Reality in Usage

Many of the Telugu verbal bases have only one stem alternant and the
same is used without any change in the Impertive (non-honorific affirmative singu-
lar).  Eg., GMæü$P, ¨Væü$, ™éVæü$ etc.  In a pedagogical grammar it is more natural and
expedient to take one of the freely occurring forms as the base.  Earlier writers of
grammars in Telugu have used the non-occurring or bound forms as the bases and
derived the alternants.  In terms of reality in usage (Ramanarasimham, 1981 and
1984.) this is counterintuitive in pedagogical situation.  Therefore, the verbal forms
as they occur in the Imperative non-honorific affirmative singular are taken as the
bases in this Intensive Course.  However, the ‹Ü ending and Œ̂þ ending bases, as
already mentioned above are the exceptions.  (The reasons for not taking the Im-
perative forms of these verbs as bases have been dicussed in Ramanarasimham,
1978.)  Accordingly Æ>Æÿ$$ is taken as the base form of the verb meaning 'to write' as
this form occurs freely in the language as the Imperative form.  Other writers took
either Æ>‹Ü or Æ>Äæý$$ as the base.  Similarly the reflexive verb.  The Mø ending forms of
these verbs such as ¡çÜ$Mø, ç³r$tMø are introduced as the bases.  These forms occur as
the Imperative forms.  The other teaching materials in Telugu have taken ¡çÜ$Mö¯Œþ,
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¡çÜ$Mæü$¯èþ$, ¡çÜ$Mö¯èþ$ as bases.  It is also found while using this material in the class that
the learners find it easier to go from an occurring free form to bound forms.

Verb Stem Classification

In Telugu verb stems are classified under various groups based on the inter-
nal changes in stems when different suffixes are added to them.  Three classes of
suffixes can be identified which trigger various changes in the verb stems.  They are
:

(i) Suffixes beginning with A/B
(ii) Suffixes beginning with ™Œþ/§Šþ
(iii) Suffixes beginning with C/æ– /H
According to the changes the suffixes trigger in the bases of the verbs, the

verbs are classified into 11 groups.
Group I

Those verbs which do not undergo any change.  GMæü$P , ¨Væü$, _…^èþ$, M>Ë$ etc.
and trisyllabic bases of (C) V

∪∪∪∪∪
 CV

∪∪∪∪∪
 cu pattern.  Ayæþ$Væü$, ^èþ§æþ$Ðèþ# etc.

GMæü$P , GMæüP…yìþ (41.6)’ GMæü$P™èþ$¯é²¯èþ$, GM>P¯èþ$
è̂þ§æþ$Ðèþ#, è̂þ§æþÐèþr… (41.6, 43.2)’ è̂þ§æþ$Ðèþ#™èþ$¯é² è̄þ$, è̂þ¨Ðé è̄þ$ (66.6)’ etc.

Group II
Æÿ$$Å/Æÿ$$ ending verbs and è̂þ*yæþ$.

ÐðþÆÿ$$Å, †Æÿ$$Å, Ðèþ$$Æÿ$$Å, ´÷Æÿ$$Å etc., and è̂þ*yæþ$.
These verbs change their final syllable to ‹Ü and lengthen the penultimate

vowel, if short, when the suffixes of class (ii) and (iii) follow.  (48.1.; 48.2.; 66.3.;
66.4.)’

ÐóþçÜ$¢̄ é² è̄þ$, ÐóþÔé è̄þ$ (66.3.1.)’, ÐóþíÜ…¨, Ðóþ§éª… (60.3)’ è̂þ*çÜ$¢̄ é² è̄þ$, è̂þ*Ôé è̄þ$.
Group III

r$t ending bases ¯ðþr$t, †r$t, ^èþ$r$t etc., ^ðþç³š and Ððþâæý$Ï.
The final r$t of these bases becomes yŠþ ; ̂ ðþç³š becomes ̂ ðþ‹³; and Ððþâæý$Ï becomes

ÐðþâŒý when suffixes of class (ii) follow. (48.3.; 46.2.; 54.2.; 60.2.)’

Möyé¢̄ èþ$, Möyéª… ð̂þ´ë¢̄ èþ$, ð̂þ´ëª… Ððþâê¢̄ èþ$, Ððþâêª….
Group IV

C…^èþ$ ending bases (other than disyllabic bases like _…^èþ$ where C… è̂þ$ is
part of the stem)

^èþ*í³…^èþ$, Mæü°í³…^èþ$, GMìüP…^èþ$, BÌZ_…^èþ$, ¨…í³…^èþ$ etc.

’ See page xxiv for the corresponding numbers in the revised edition.
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These bases change their final C… è̂þ$ to C‹Ü when followed by the suffixes of
class (ii).  (55.4.; 60.2.)’

BÌZ_çÜ$¢¯é²¯èþ$, BÌZ_§éª… (60.3.)’

Group V
A è̄þ$ group of verbs (49.1.; 50.1.; 71.3.)’.  This group has four sub-groups.
1.  A¯èþ$, Ñ¯èþ$, †¯èþ$ and Mö¯èþ$ (Mæü¯èþ$ which also belongs to this sub-group is not

introduced in this Course.)
2. E…yæþ$
3. K ending bases other than ´ù

°ÌZa, Mæü*Æøa, ¡çÜ$Mø, ^èþ§æþ$Ðèþ#Mø, Mæü¯èþ$MøP etc.
4.  ç³yæþ$ and compound bases ending with ç³yæþ$ like CçÙtç³yæþ$, MæüçÙtç³yæþ$ etc.
( ð̂þyæþ$ which also belongs to this sub-group is not introduced in this course.)
The suffixes beginning with ™Œþ change their ™Œþ to sŒý when they are added to

the A è̄þ$ group of verbs except ç³yæþ$ sub-group.  The bases of the sub-group 1 change
their final ¯èþ$ to anuswaram (49.2.)’; E…yæþ$ drops its final yæþ$; the final K of these
bases changes to E… (50.2.)’ when the suffixes of class (ii) follow.

A…r$¯é²¯èþ$, A…§é… E…r$¯é²¯èþ$, E…§é…
°Ë$a…r$¯é²¯èþ$, °Ë$a…§é… ¡çÜ$Mæü$…r$¯é²¯èþ$, ¡çÜ$Mæü$…§é…
These verbs take a different past tense suffix A/B (66.5.; 71.3.)’.  Be-

fore this suffix, these bases undergo the following changes.  The final è̄þ$ becomes
Œ̄þ² and the final yæþ$ becomes yŠþz.  E…yæþ$ becomes E Œ̄þ².  The final K becomes E Œ̄þ².

A¯é² è̄þ$, A è̄þ²¨ E¯é²¯èþ$, E¯èþ²¨ ¡çÜ$Mæü$¯é²¯èþ$, ¡çÜ$Mæü$¯èþ²¨ ç³yéz̄ èþ$, ç³yæþz̈
The final K of the bases becomes E Œ̄þ when followed by the suffixes of

class (iii) (75.2.3.; 79.2.)’.
°Ë$a° ¡çÜ$Mæü$° °Ë$a¯óþ ¡çÜ$Mæü$¯óþ

Group VI
Bases ending in ‹Ü.  These are disyllabic bases and of (C)V

∪∪∪∪∪
 Cus pattern.

(67.1)’.
These bases lose their final ‹Ü when used in Imperative non-honorific affir-

mative singular (67.2)’. MæüË$! ™èþyæþ$!
The final ‹Ü of these bases becoms ÐŒþ when followed by the suffixes of class

(i) (67.5.)’. MæüËÐèþ…yìþ! MæüËÐèþr…Ìôý§æþ$ (67.3)’

’ See page xxiv for the corresponding numbers in the revised edition.
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Group VII
Bases ending in Œ̂þ. (68.1.)’ Ìôý Œ̂þ, í³Ë$ Œ̂þ, Fyæþ$ Œ̂þ etc.
These bases drop the final ^Œþ when used in the Imperative non-honorific

affirmative singular. Ìôý! í³Ë$! Fyæþ$! etc.
The final ̂ Œþ becomes ‹Ü before a suffix beginning with ™Œþ (68.4.)’; §Šþ before

a suffix beginning with §Šþ (68.5.); and ÐŒþ before a suffix begginning with A/B (67.3.)’.
ÌôýÝë¢yæþ$, Ìôý§éª…, í³Ë$Ýë¢̄ èþ$, Fyæþ$çÜ$¢̄ é²Ææÿ$

ÌôýÐèþr…, í³ËÐèþr… (68.3.)’ ÌôýõÜ¢, è̄þyìþõÜ¢, FyìþõÜ¢ (67.3, 63.3, 68.4)’

Group VIII
The bases Æ>, ™óþ, CÐ èþ#Ó and ^éÐ èþ#.  (46.2.; 66.4.; 67.6.; 69.4.1.; 91.1.;

91.1.1.)’.
Æ> becomes Ðèþ‹Ü; ™óþ becomes ™ðþ‹Ü; CÐèþ#Ó becomes C‹Ü  and ^éÐèþ# becomes è̂þ‹Ü

when the suffixes of class (ii) follow.
ÐèþçÜ$¢…¨  ™ðþçÜ$¢…¨  CçÜ$¢…¨  ̂ èþçÜ$¢…¨  ÐèþõÜ¢   ™ðþõÜ¢   CõÜ¢   ̂ èþõÜ¢   Ðèþ§éª…   ™ðþ§éª…   C§éª…   ̂ èþ§éª…

(60.3.)’

Æ> becomes Ðèþ^Œþa; ™óþ becomes ™ðþ^Œþa; CÐèþ#Ó becomes C Œ̂þa and ^éÐèþ# becomes è̂þ Œ̂þa
when suffixes of class (iii) follow.

Ð èþ^éaÆÿ$$ ™ ðþ^éaÆÿ$$ C^éaÆÿ$$ ^èþ^éaÆÿ$$
Group IX

Bases of the pattern (C)V
_
   C ^èþ$ M>Ë$a, ^óþÆæÿ$a, Ðèþ*yæþ$a etc.  (69.2; 69.3.)’.

The final è̂þ$ of these bases becomes E‹Ü when suffixes of class (ii) follow.
M>Ë$çÜ$¢̄ é² è̄þ$, M>ÍõÜ¢, M>Ë$§éª….

Group X
The bases §é^èþ$ and ™ø^èþ$ (90.4.)’

The final è̂þ$ of these bases becomes ‹Ü when suffixes of class (ii) follow.
§éÝë¢̄ èþ$, ™øçÜ$¢…¨ etc.

Group XI
The bases ´ù and M>.  These are irregular verbs.
´ùÄæý*¯èþ$, ´ùÆÿ$$…¨. (70.1)’ ´ùÆÿ$$¯èþ (75.1.2.)’  ´ùÆÿ$$¯é (90.1.1.)’

´ùÄôý$ (75.2.1.), ´ù™óþ (63.3.1.)’´ù™èþ$¯é²¯èþ$, ´ù…yìþ (41.7.)’

´ùÌôý§æþ$ (71.1., 41.7)’ ´ùÐèþr… (53.1.1.)’, ´ù! etc.
M> has three alternants AÐèþ#, AÄŒý$ and M>.  AÐèþ# occurs before suffixes of class

’ See page xxiv for the corresponding numbers in the revised edition.
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(ii).  AÄŒý$ occurs before suffixes beginning with ÄŒý$ and C, and M> occurs elsewhere.
(70.2.1.)’

AÐ èþ#™ èþ$¯é²¯èþ$, AÄæý*Åyæþ$, AÆÿ$$…¨ (70.2.2.)’,  M>…yìþ! (41.7.)’, M>Ð èþr…
(53.1.1.)’, M>Ìôý¯èþ$ (71.1., 41.7)’, M>! etc

In addition to the gradation of the structure, a gradation of verbs is also
attempted in this book.  The bases of Group I are introduced first in the present
tense lesson (lesson 45)*.  The other verbs which undergo changes before various
suffixes are gradually introduced in groups.  For example, bases of Group II and III
in present tense are introduced in lesson 48*.  The present tense forms of †¯èþ$ group
(Group V) are introduced in lesson 49* (A¯èþ$, Ñ¯èþ$, †¯èþ$ and Mö è̄þ$), lesson 50* (E…yæþ$,
°ÌZa, Mæü*Æøa and other Mø ending verbs).  This helps drilling of verbs together with those
which undergo similar changes.  The ‹Ü ending and Œ̂þ ending bases (Group VI and
VII) are postponed until after past tense is introduced.  It is only in past tense that
these verbs show the distinction ‹Ü/ Œ̂þ ending.  Before the suffixes of classes (ii) and
(iii), they do not show any distinction.*

MæüË$,  MæüËÐèþ…yìþ!  MæüË$Ýë¢¯èþ$,  MæüË$§éª…,  MæüÍÔé è̄þ$ (66.3.1.)’.
í³Ë$!  í³ËÐèþ…yìþ!,  í³Ë$Ýë¢̄ èþ$, í³Ë$§éª…,  í³Í^é è̄þ$.
The imperative forms of these verbs have the canonical pattern CV

∪∪∪∪∪
 CV

∪∪∪∪∪
 .

This is same as that of other disyllabic bases such as ¨Væü$, ™ðþVæü$ etc.  Introduction of
these verbs only after past tense is to expose these verbs with their final consonant
‹Ü/ Œ̂þ on their first occurrence to the learners.

Whenever a new group of verbs is introduced in a lesson usages of those
verbs with all classes of suffixes that are so far introduced in earlier lessons are
shown in the Text of the lesson with necessary explanations in the Grammar Notes.
For example, the usage of the ‹Ü/ Œ̂þ ending verbs with other classes of suffixes such
as suffixes beginning with A/B (class i), and ™Œþ/§Šþ (class ii) are also given in the past
tense (whose suffixes belong to class iii) lessons where these verbs are first introduced
(lesson 67* and 68*).  Similarly the verbs of Group IX in lesson 69*.

When a new suffix is introduced in a lesson, various groups of verbs with
their changes before such suffix are shown in the text of the lesson with necessary
explanation in the Grammar Notes.  (Hortative forms in lesson 60*, Conditional
forms in lesson 63* etc.)

The gradation of the verbal bases in addition to the structures is the major
difference of this Intensive Course from other materials of similar nature.  The
other major differences are the use of humorous cartoons, the comprehensive
’ See page xxiv for the corresponding numbers in the revised edition.
* See page xxiv for the corresponding lesson number in the revised edition.
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coverage of the structures and a variety of drills and exercises.  Still the author feels
that there is a lot of scope for improvement in this book.  He would be highly
indebted to teachers who use this book and other scholars if they offer their critical
comments and constructive suggestions for the improvement of this book.

References
Krishnamurti, Bh. 1972. Telugu Verbal Bses - A Comparative and Descriptive Study  (Reprint).

Delhi : Motilal Banarsidass.
Krishnamurti, Bh. and Sivananda Sarma, P. 1968.  A Basic Course in Modern Telugu. Hyderabad

: Bh. Krishnamurti
Lisker, Leigh. 1963.  Introduction to Spoken Telugu. New York : American Council of Learned

Societies.
Ramanarasimham, P. 1978. 'Telugu Verbs in Second Language Teaching : A Problem'.  In

Telugu Vaani, Vol. III. Hyderabad : International Telugu Institute.
Ramanarasimham, P.1981. 'Bhaashaa Boodhana - Telugu Dhaatuvulu'.  In Bhasha -

jaanapadam. R.V.S. Sundaram and P. Ramanarasimaham (Eds.).  Mysore : Telugu
Samskritika Samithi.

Ramanarasimham, P. 1984.  'Norms and Stem-alternants : A Case in Reality-in-usage in
Pedagogical Grammars'  (Mimeo).  National Seminar on Language Teaching/Learning.
Southern Regional Language Centre.  CIIL., Mysore.

Sivaramamurthy, N.  1971.  Telugu - An Intensive Course. Trivandrum : Dravidian Linguistics
Association.

Subrahmanyam, P.S.  1974.  An Introduction to Modern Telugu.  Annamalainagar : Annamalai
University.

Venkateswara Sastry, J. 1972 Telugu Phonetic Reader.  Mysore : Central Institute of Indian
Languages.

Venkateswara Sastry, J. and Krishnamurthy, N.D.  1975.  Conversational Telugu - A Microwave
Approach.  Madras : M. Seshachalam & Co.

Viswanatham, K.  1973 Mana Bhaasha  (CIIL - K.V.S. Mother Tongue Series Text book, Scriptbook,
Copybook and Teacher's Manual).  Mysore : Central Institute of Indian Languages.

41.6. = 2.12.2.
41.7. = 3.13.1.
43.2. = 15.5.1
66.6. = 28.6.
46.2. = 21.4.
48.3. = 22.3.
49.1. = 23.1.
49.2. = 23.2.
50.2. = 23.2.

53.1.1 = 25.1.1.
54.2. = 25.4.
55.4. = 31.4.
60.2. = 26.6.
60.3. = 26.7.
63.3. = 32.2.
63.3.1.= 32.2.1.
66.3.1.= 28.3.1.
66.4. = 28.5.

66.5. = 28.7.
67.1. = 33.1.
67.2. = 33.2.
67.3. = 33.3.
67.5. = 33.5.
67.6. = 33.6.
68.1. = 34.1.
68.4. = 34.4.
68.5. = 34.5.

69.2. = 35.2.
69.3. = 35.3.
69.4.1.= 35.4.1.
70.1. = 37.1.
70.2.1.= 37.2.1.
70.2.2.= 37.2.2.
71.1. = 29.2.
71.3. = 38.2.
75.1.2.= 41.1.2.

75.2.1 = 41.2.1.
75.2.3.= 41.3.1.
79.2. = 45.2.
90.1.1.= 53.1.1.
90.4. = 53.4.
91.1. = 55.1.
91.1.1.= 55.1.1.

’

* Lesson 37 = Lesson 16
Lesson 42 = Lesson 14
Lesson  45 = Lesson 21
Lesson 48 = Lesson 22

Lesson 49 = Lesson 23
Lesson 50 = Lesson 23
Lesson 53 = Lesson 25
Lesson 60 = Lesson 26

Lesson 63 = Lesson 32
Lesson 67 = Lesson 33
Lesson 68 = Lesson 34
Lesson 69 = Lesson 35



xxv

INTRODUCTION
TO THE REVISED EDITION

The revised version of An Intensive Course in Telugu is prepared based
on spiral or cyclic syllabus with an unmarked division of the material into two cycles
with definable learning achievements - lesson 1 to 30 constituting the first cycle
covering simple sentence patterns and lessons 31 to 60 constituting the second cycle
covering the complex and compound sentence patterns, while the last four lessons
provide an overall review.  This makes the Course totally different from that of the
first edition in terms of gradation though there is no difference between the two in
terms of duration, coverage and format of the lessons.  As the first edition was
prepared based on linear syllabus a definable achievement of the learning cannot be
claimed unless the learner completes at least 75 per cent of the Course.  The divi-
sion of the material into two cycles provides a facility to use the first cycle of this
material in an intensive Telugu teaching programme of 30 days duration conducted
by any agency.

This Course consists of 64 lessons out of which 50 are teaching lessons, 10
are review lessons and 4 are overall review lessons.  Each teaching lesson, as in the
first edition, covers certain teachable items, where as the review lessons provide
reinforcement of the structures covered in the Unit.  The lessons are organized into
10 Units - each Unit consisting of five teaching lessons, involving classroom activity,
and one review lesson, involving independent study by the learners.  Thus every
sixth lesson (the last lesson in a Unit) is a review lesson.  The overall review lessons
can be used by the learners as preparatory material for the final assessment or
examination conducted at the end of the Course.

In an intensive teaching programme where six and half contact hours a day
are available with five working days in a week, each teaching lesson can be covered
in four and half contact hours - introduction of the lesson in one and half hours, the
oral practice of the drills and exercises in two hours, recapitulation and reinforce-
ment in one hour with practice of the conversations, and the rest of the two hours
for developing mechanics of writing (script learning and dictation) and listening skills
(by using language laboratory).  Thus each teaching lesson can be taught in one day
during a week, and the learners can work independently on the review lessons
during the week-ends.  In this way, the each Unit can take a week, provided there
are five actual working days in a week.  With regard to the first Unit only the
structure lessons can be covered in one week, as the script, though introduced inthe
first 5 lessons, needs an additional time.  It may take about 8 to 10 working days
concurrently with the structure lessons.
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The users of this book can learn the script along with the language in a
graded way.  The script lessons are included in the Grammar Notes of the first five
lessons, as stated above.  It is introduced in such a way that Devanagari or phone-
mic script can be used as crutch so that gradually the learners can switch over to
Telugu script. While introducing the Telugu script similarity of the shapes of the
letters is taken as the criterion for grouping the letters.  However, the traditional
order of the letters is presented after intorducing all the aspects of the script.

Dividing the content of the book into two cycles, introducing the script in the
teaching part of the book, providing phonemic transcription of all the Telugu material
in addition to the Devanagari transcription in the first six lessons, giving phonemic
transcription of the Telugu material used in the Grammar Notes for the benefit of
any non-Telugu scholar consulting this book for any grammatical information of the
language, providing English translations for the captions of the Cartoons, indexing
the suffixes, particles and function words occurring in the Grammar Notes (Appen-
dix 2), indexing the grammatical and linguistic terms used in the Grammar Notes
(Appendix 3), giving list of words used in the Script exercises along with meanings
(Appendix 4) are the new features of the revised edition.

I am sure the users of this book will find these features useful.

Before using this book the teachers/learners may see the introduction to the
first edition of this book (pp. ix-xxiv).

I welcome critical opinions on the book.

P. RAMANARASIMHAM
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Abbreviations

acc. accusative
adj. adjective
adjl. adjectival
adv. adverb
advl. adverbial
caus. causative
dat. dative
dem. demonstrative
epi. epicene
eql. equal
excl. exclusive
fem. feminine
hon. honorific
hum. human
imp. imperative
incl. inclusive
inf. inferior
interj. interjection
intr. intransitive
masc. masculine

n./N. noun
neg. negative
neut. neuter
nom. nominative
non-hon. non-honorific
non-inf. non-inferior
NP noun phrase
num. numeral
obl. oblique
per. person
pl. plural
pos. possessive
pro. pronoun/pronominal
prox. proximate
rem. remote
sg. singular
tr. transitive
v. verb
v.i./v.intr. verb intransitive
v.t./v.tr. verb transitive
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Symbols used in Phonemic transcription

M homo-organic nasal before the stop consonants; /m/ in
word final position (anusv¡ram)

Ø zero; symbol for the concept of 'no suffix'
¡ • ¶ £ ª long vowels corresponding to a, i, u, e and o.
æ– long vowel as in words like cat, bat, rat, etc.
   h ∂ ∂h retroflex stops
∆ retroflex nasal
˚ retroflex lateral
ß retroflex fricative
≈ palatal fricative but pronounced as /s/ as in sand
¡~ ¶~ nasalized vowels corresponding to ¡ and ¶
V
_

a long vowel
V
∪∪∪∪∪ a short vowel
C a consonant
c voiceless palatal affricate; ch as in church
j voiced palatal affricate; j as in judge
 Eo the short vowel e in Devanagari transcriptions
Am o the short vowel o in Devanagari transcriptions
o the m¡tra  of the short vowel e in Devanagari

transcriptions
mo the m¡tra of the short vowel o in Devanagari

transcriptions


